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ABSTRACT 

This book advocates that a teacher in a biracial 
setting exaiine his own attitudes toward Meabers of other races so 
that he can develop satisfactory working relationships with the». 
Hany stereotypes and distortions do disappear when black, red, brown, 
yellow, and white teachers— out of lutual concern for the education 
of all children— Beet and discuss coaaon probleBS. Having exaained 
one's oufi beliefs, values, attitudes, and behaviors in a aultiracial 
setting, and having proceeded to identify, exaaine, discuss, and 
discover new feelings about one's racial attitudes, the next 
important consideration is the teacher's relationship to his pupils 
in and out of the classroon. Effective teaching requires good 
teacher-pupil relationships. Teacher's attitudes toward their 
colleagues are extrenely Inportant in the day-to-day routine. In 
attempt ing to integrate a desegregated teaching situation, black and 
white teachers should continue to develop an attitude of acceptance 
of each other as professional colleagues. A professional coaaitaent 
to teaching begins with the teacher's acceptance of his share of 
responsibility by striving to establish wholesoae teacher-parent 
relationships through open, honest, frequent, and pleasant (if 
possible) coBBunications with parents, to the end that the children 
he teaches will be the chief beneficiaries. (Author/JH) 
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mm;slr.itu)t> dn<i Mip.'uiMon m iho Cuiiv Momonal Schiiol ol 
tdutation, I nnvisiiv ol Sn^inia. Ho has boon a public school 
loaihi'f an() an flooioivaiv m IiodI and hiKh si HddI piiiuipal. 

Bash was a momb-n oi tho Phi Dolla Kappa Commission on 
Iduiation, Human Rinhts ami RosponsihiliUos and was that 
lommisM.m's liiioiiui oi tho pio)on to -loiloii and (iissominaio 
intoimat.on lolaiod lo skhool dosOnroKalion." A sorios ot oight 
publuaiions was rolojsod \>\ .ho loinmission undor the author- 
ship or ooitoiship ot tho projod ditoCtot trom 1966 through 1969. 

Mo initiatod tho lormation ol tho C onsultaiivo Rosource Center 
on School DosoKfonation ai tho L mvoisiiv ot Virginia (supportod 
by Titlo IS , I'vjbiii lav% rttt-lS^i m 1%fa. anti was its dirottor trom 
March. 1967. to August. 1472. In addition to providing diroct ser- 
vices to school svstoms. man\ publications relating to desegre- 
gation were leleasod under his direction or authorship. Although 
he IS now devoting more time to teaihing. ho still speaks out 
and writes in the lu-ld u\ miergroup relations and educational 
leadership. 

A native ot Indiana, he attended Kokomo and Indianapolis 
publ'( schools, and roionod his prolossioiial preparation in edu- 
cation, including the doctorate, trom the University of Virginia. 
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Tivu hxM^ an* »is subjtMi i<> hunun toibU^s .vs o\hot pvopU\ VVith- 
uul qm»siion. snmo \\h\w ti\uhins rv^iud thoir iissi)*nmiMVt !a 
di»M»>;ie>;,ntMi sthoi^U ,is loss iKin ,)llunn>'. Ihoso tiMthors iMo 
ihtMi .issignrntMiis With misKivin>;s ontl anxuMy bmauso ot ihrir 
piusonal At>rvri'in iitvoul ihr riMduM^s oi both \ho whwc .iiiil the 
no(i-v\hi!i» mn^nnnvitu^s and hfi.uisv* ol \hvu M\o\ ihat thov will 
woik wwh ih»l()nM^ vvhi)^* KoaK, valuo s\stiMns, and behavior are 
ditteieni Uon\ theii own. Suih teachers will learn, hopetully, that 
a lamilv's simutu t)noniu U*\e1, iu)t raie, in the prime tactor in 
establishing; a \injrv^ster\ ^oals and value system. Also* they may 
leain that tan^iK stabihu and part^ntal guidance and eiiperienco 
deterniint* a t hikfs bt^haviDr more than rate. 

Black ui ivthtM mmoiny leathers may bo less than enthusi* 
astit about their assignment to a school attended mostly by white 
stucients and stalled b\ an almosi all while laiulty and sorvico 
personnel Minoni\ tc\uheis mav lind it ditfitult to discipline 
n^a|i5rit\ siij(jtMvts hiuause \)\ thtMi apprehensions over contatt 
with iiate pareiMs oi btuause their own school experience 
I deseg legated resegregattnii mav have been too unpU»asant. 

An individual's peri(»ption \m (urate or distorted) of a situation 
intUii»nies his behavior. Perieption and bc»havior are both intlu- 
emed b> attitudes toward thi^ people and t)b)e(ts in the situation. 
Theretore. a ti\uher in a birat ial setting must examine his own 
attitudes towaid members oi other rates so that he can develop 
satiblaitorv working relationships vvith them. Attitudes do not 
ihange rapidlv. but manv stereotypes antJ distortions clo disap- 
pear when blatk, red. brown, yellow, and white teachers-— out of 



letmvt iviivN liopi^nillN will IcMd tt\uht»,s T() nuuKm/r* tsuh tyrhiM. 
ivK*iulli»^s oi uui\ prt)ii»ssH^fVjK, js poisons wunhv ul rvspiHt 
Ami dr^niVv, .nni ^js * t)IU\i>;uos with snmlar m^.ik 

HtMivp an ini))i))iant kuioi \o uVv mio , mourn m vxamining 
tvnv\ .n%n atnivuii^s is thai, lo bo t^M\mm^hil \ho o\.unm,riion 
mmt Uik*^ pKu o i)) vf birdihil scrun^ VltM>\ammalu>n uuhiHJi 
lhr» input tioin unc\ t()IU\,guts will hXo\\ resuh ui !hi» xomlu- 
Mor^K vrm all ii>^ht. I! nvust Uo \hc o\hc\ pvisun who^v .Miitudt* 
ntM>dN iHan)>inv> C)t loufs^^ this n thr s.it^M pr.juMjurf and tho 
liMst tnfiMUM^vnv; rc^n\hisu)iv, t)nt*\ own oj»o doi^s r^ot mM hun. 
ih.in)^rn>; unosrh is nut ncM^ssaiv. p\s ,i panshiont^ x)mv rc- 
maikiMj in his pash)f alUM a soul siuMn\> nn'ssaur. "Il was a mar- 
vvlous st'in^Dn. hut H what Mm sav is ttui\ I II havc^ to chanKv 
' mv wa\s> ami I don^i want to do thai/*) 

As J miMHs ol initiating an i»\anrinat»on of attiiudos and bi- 
ases, \i\u hvis should M'ok anvwi»rs to sui h tiurstions as: 

1 What arr llu^ laits rt'>;ardin« s^»^u•^a^ion in Amorica? How 

litd It I cjrno about . and w h\ v\as it din larod il)(»Kal? 
2, Htm atiuiaiiOv do I know thi> bai k^»rounds, valur sys- 

irniv anvi halnfs of ihosr whr) an- <iiii(M(Mi! lioni nu*? 

Hiiw an^ t>eliots. atntudos, and bc»haviois dtnolopi»d? 
i In what wa\s do varu»d bai k>>iounds. value s\ stems, and 

hubits atiiHt the ii»ai hin^ piot i*ss? 

4 What enu)tional m»eds aio » umnu>h to all human boin^s? 

5 WhM I aust»s pec>plr to bc»havr as thev d-ii* 
(V V\ha! I ausi^s rnc* to i)c*hav e as I ilo^ 

7 Uha! can I do lor the* i hihln^i m m\ dassroum thai will 
bi»lpthiMn to linder stand t^uh other l)tMief? 
V\hat aiiuitu-s arr neiessarx to ht^lp me to understand 
duMn and them to understand n^ef 

Ihe multnacial stucU ant) discussion K'oup method is stionKly 
nuomrnendei) It ha- Ixmmi this wriiei's expeiiente that \hvio is 
Kiealer pav-oM tor interKroop relations m tht» onliKhtenetJ cjisius^ 
M*)n Kroup than ih» ri» is rn lollowrnj; onlv tbt* untomrnitting ex- 
peiieme oi reading indt»pi»ndentlv with no follow-up discussion. 
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iiM> Hviv .is ,) )UiU)Oiinn vitnu. nu^^lvi 

KnMi (v).,1.,,nvh,;ps ,„ ,lv,. .. hn.,! In ,l..^,,IIIHi I.,.u1l\ 
■ .Ih.^s n„.J.' vp.Mlu In the lui.iiv, 

1),. .t,.|..j,..n,i.>ni iiM.imvj ..n ih.- sul.i.u, rn .ippt...v,K,..- pro- 

trs ..,>n,i; |iuMi, ,j!),)Jv 

< i).>uln.,.,i.-l\ s..,-k h. ,-si,,i,l,sh pi..i..ssH,n.il r. 4.111. ,nsivi|) uiih 
i.s„h.«is ,.1 ,,ih.vi M,,-s m ni.i.M Dv.u ih.M.. ,.,n h.- .i mum- 
,ii!>, I., r.. :,. ,.,1 .-x. h.,nu,< ,,) ,ivi.,trn.iM..n, ii\.-lv .uul 

P>'>».-M..n.,lh ij.Mhni^ unh .nh.in,.ii)<)n .m.) nvisiiHoMiniion 

».«....P-. ..I hr,s ,in.i thru pnn. ,p.iK sl.oul.l s.-.-k .ind dvMso 
.,uvi,i...„.,l p,.., ..,iur. s I,, ..v.,n.in.- ihr n.mji,. .,n.i in.Mniiv^ oi ih.- 
pi-(.!.-n.s ,,1, .-inii.-.i I... ilu.s.. uh., s.„M.-ului r-huMnt lo 
,.n ihru .mn. m ni.v^hi |u- v\.-ll lo ..,i,s,.],., ihr 
..I .u.iM.h. sp,..w,|,sis ...nsulLiivu In ,,ss)si .1) |)|.innin« 

N -n..,i: i,l,,n,vinu; ^>(...,p .nulii hr .•sLililish,.,} rpivl.M.il)K 
In !(..■ ,;,.wp ,1 IS In ,..|„,-s..ni). V\huh In U'pi..- 

-•nM.T,,. . .„„i i.H ial .lu,-isiu. Ilu- puip-.s,. ni s.j, h .» 

t...nnuM.-.- ,^uui.i In- m s.mv.- .,s i.,, us |.„ ,.j,.nlitMn« ..m) rx- 
MuuM !h.. p.ohl.M.is ni .ni.«,»4r.,up n-l.)l.,,ns vMihm lfu> s< hool 

Om .,,. „, ^,,,,,^,^1 1,^^. ins.MM... 

,., ,iu- shuK ni ,,u,.illv Ims.-,I pinl,|..,nv R,",».ul.»i 
s,.„H,..,is, v\.vk,.n.j s..rn.n.,is. n, IuII IjIovmi mslitul.'s of 
nnn, OM,. su u.M.ks |.,„n n, MU„v tniuhl I..' Ih.. trswll ul ih,. 
i.i..iv,v,nu .M!.„rs \Kiin s. Irn.,| sxst.-nvs .,. toss ih,. ..nmttv h.n». 
tn.iii.l Ih,. invijiui.. pi.iui.ini In .imi,. hclpiul. 

It-. M.,i! ni Ih.. I)..s,.v;,,.i;.,,inn .in.| t nnili, I ( , ■,)(,'! .ji thi" I m- 

xv.,il> nl IMisinuuh h.is .i.-v.-lnp...) ., "h.,. .-ss t onslill.Ul.m 
M ,n<lu.i. s . irn,,.,,!.,! si..j,s ,.ss,.nii.il in th,- .j..v.>|.,pMi..m 
til ih.> Mu>,..siul .!..s.-i:,.-i;.,i,.,! ini..,;,.iiinv- ■ ins..iM,,. p,n«r.mi. 
On., si,.,, ,n !h. ;„<,.. .ss ,s ih,. ..sial)lishM...ni ni ih,. pLinmnn 
Uinup i>.. ium,i.,.,| .,|„,v.. ihis i;iuup un.lci ih.. |,..„l,.,ship of 



a \.tm'U ot i.Mhm.)iH>s \u idonun, I'x.imjnf. .ind (>\|>lnio tlio 

vv)»uh jpiMMi t'> ionu)t»>K luM'.l <Mi r.Kial misundoi- 

st>vn»ltn«s oi .).n.M.>mvs \hv lU-nis o\ (OIUimUs hiivu«ht id ih.' 
amMVi.oii ni ..tivl ox.itinntMi In ilif plaivn)n)> o^ninimcr .im" subsi^- 
q.uMMK or v.>ri> .»'>'l I'l'" i.)|vu s, im hi.liiv« suhhtMilin^-s. whn h lorm 
ihv haMs lot inM>.\n.> \,uu\\\ intxMinus, srnnn.us, t)i in>li1uti's. 
Vh.> plamviUki .Dinmin.v .iKt) nuikos iI.>(imoiis i.>)».iiilinj> \ho so- 
qvuMii iOK oi i.vpus .i«ti porh.ips .'vi>n the liH.tl ..i i.iii«i>mtMUs, 
|h)N »s ubu.n.sU ..t^ ,n.>iMnvphli(.Minn ut iho piu*.>.lim\ Huw- 
ii Ih.' p(.»Ki.inA IN i<> h«> suvivsNiul. n is inipiM.iii\i> ih.Vt 
ih,.s«« .ti.> ..ii.>. i.'.i In tH.> inviMvu." pioKi.'i" havo rt>pn- 

M>ntati\t>Mn»vKi>«l in !hi> plaivniivi; ol ihi> nw'Oiinvis. 

Iho lollxnMti>; .<>n..'iiis wi-iv rxpn^sMnl h\ momhtMs oi svah a 
,«rinnvmof Ih.n nu\ not hv all-inUiisiw. Inn ihfv aro rcpffstMil- 
atn.' t.t .)no laiutt\\ haivn.u|. Nou i"a\ n.)t aKr.M> with the im- 
pin anon ol s<>i>u> ivi ilii>in, hut ii iln-v ai«> (IimUsm-iI by a mixtuJ 
Hi.Hip. ib.>\ iJ.) vi.iiuiL.U' liialo^u.' In a rnulli-i'ibnu M>ilin« iboy 
ma\ \w uscliil as u t'bit'.ikris to l>i'nin iIim usmoits. 

1 \\b\ lia ni.i niiMi> v\hil«>s aii»Mui iiiou' sot ial .idivitios. mu h 
as iani I's. in ib«> bi^h si houl? 

2. \\h..t ai»> snmi" appiua.hvs to bi" niatlc lo parents in ih'- 
vi>lopinK biiaiial uniitMsian«iinH^ 

J. How tan vM' pi«'\«Mii a iiMxbi't tfom imposinn his own 
faual » uhut»> on rh,- pupils b«' i«miIh's U) ihf »»ulusion o< 
the oihri lai lal i uliuif? 

4. Otin I'ls ot a s. hool M u\ ii\ <" « lub should b»' the mombor'* 
who ati' biM (|ualilu'(| to till iho st-vofal pOMs. How (an 
v\i- h»>lp studt'nis so«' brvond tatial linos to the worth of 
lb.' in.JuKlual. St) that wbt-n .t tunvos to I'loctinn otfitiTs 
1)1 t.'ph>si>ii!aii\os. siiiilt'ivis will disit'nar*! tatial differ- 
i.ni.'s in all lairniNs to ihi' nomun-f's .ibility and interest 
to piMloini ihr task? 

5 Hov\ ii'spoi^sni- au> lhi> pioti'ssionals in I'dutatron. p.u- 
iiiularlv ibi- Mhool boar»l. lo »omniunitv pii'ssurts? For 
,>\.impl.\ it a U'aihfi aits in what he Ift-ls is ib»' best in- 
i,.(.'M ol bis siuiii-nts. IS hi- Kivi-n a ibanu' lo pri'soni his 
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b (.in ihi> vdIuMom h) lhi» iriohlpni ul lifsvi^iex.niun bo 
vpoinioi) up h\ lontjuuinK < oiVlohMU os w ith p.ironis suvh 

.IS bouVu holii VMill h^M^? Mso. KHjIi) VVt» tMnph,)M/P 

\hv hiuH \J Hhio loss ,rnii think i)i hunw!i l>oinKs,^ 
r Aithuuv;h huni»» \is,!s h,uo boon tlist t)ij],i>»o(i. ihis m^u 
out pnniipo! kis suKK<*Mt**i ih.ii v\v m\ Msiuwum w 
hmrtotj Imms. WKn t .in v\i* (Jo h) koop oui Mutlonis. ospo^ 
\h\\h ihi» bl.uk siuijonis, tioin ioohn>; ih,u v\o ,vro pninx 

li H.m v.in v\t» sol up » h,nloni»n>)4 pto^Mms or .uiniiios lo 
vvipiM)ul Iho loohnKs o\ iho p.jsij^ 

Mow iji) MHj i-o .tboul K**l^n,^ t hiUlfon lo undoisKnui ih.u 
u\*) v\ir)ni;x til) nui nukt^ .i imhi^ XUun bkuk Mudonts 
MH'rn lo >io b.uk lo iho tins oi lokt^n intoKfaiian, whon 
Ihos woro iro.Mod »»s .i mmDMiv Now ih.ii Uv ^ ,uv in ihi* 
nv.ijon!v. rhov lind i! h.iuj lo rhmk oi ibo impoM.imo ot 
Uhi pi.iv, 

10 As .J whjio lo.uhcM I siin<» lonsunilv lo jvoit) uvin^ dis- 
])l*Msin>; tuos. I oiion wondot n \hv vvhilos boin^ pui 
txn ibo spoi ijstOK 1nn;* .1 natural torrn ot idoniifu jtiun 
1)1 SOX 1 lool that black siuoonis should In- awaro ol iuo% 
thai aio disploasinK to vvhiios, su<h as iho uso 01 tho 
v\oi\i hilt h." 

11 Mov\ t.iri I vM)rk in a (lutaurnal svsiom whon^ ono i\ovs 
onlv v\hai ho is tokj, noihinK nioio^ Raio is not to bo 
nnMituynoti in iht» ilassrooni m am vvav. 

U\ h<,v> tan siudonis Uv inio^iaiod without a oountor r<'- 
anion irorii blai k suulorYi. \o sioko bat k tor all past in- 

jUsluos^ 

11 Will vNhitos and blatks bo ahio to intoract (on an c»qual, 
rnan-to-rnan basjsi m situations vvhoro blatks tool iniludod 
iMiiv bocauso It IS noiossar\ to havo blatk roprosoination? 
Do sorm^ vOiiios rotust* to havo any assoi lation with blac ks 
boiauso tn(»v still havo hopos ihat tho lourt ordor ot inie^ 
«fation will b(» it^viNstul, vwd thouKh doso ♦riondship?, 
mi^ht havo bin^n di'VolopinJ? 

14> Should toaihors bo allovvod to <oniinuo workti K in tho 

■ 1 \ 
11 - 



publu si houls wbon muiIimyis art* .m^m^ thai ihon c hildren 

au^ iMMolltni in pnvativ, M»gri*>;aii:*d schools? Does noi ihis 

show ihiH rhoNO pfoplo aro noi sirn on^? 
IB V\h\ aft» liMtr^inl sivialloU vUuiaUHl poopio so pri^|U' 

tin vhI m spito ot thou iMlvUiiiiorvil ovptMioinos? 
lb, Ho\iv I an YOU talk triMMy when ihero appcMrs to bt^ a has- 

u\o tM mdittoTiMii aimosphore? 
17 Why do blaik siutli^nis not speak lo ilioir wbilo loaibors 

m VSbai lao the black leachiu tio .iboui trusiMtiul aKBrosvion 
on the pan ot tbo bKuk studeniN? Mv blatk siudonls tJo 
not want mo ev«>n lo sni^le ai a whuo siiultMit, 

19. What dUU rend* iJoos ii make how wbiios pronoumc ihe 
word Negto and. it it is oIUmisiw. vvhy? 

20 la!rn« lostMlvtn u an osseniral aiiivMy. Ii provides aiioiher 
liinuMision lo <k*veK)pmg lelaiionships. What logical rea- 
sons are there lor fiot eaiinK lOKeiher in ihe school cafe- 
leriaf H there are none> ihen why do we noi c*at togeiher? 

21, Ihe school ts inieKtaliHi and ihe (onimuniiy remains 
segregauni; should ihr* topic be broached in classrootn 
disi ussion? 

22. The kids are noi the problem; ihe problem is the parenls. 
How do you change ihe attriudes ol ihe paretils? 

21 Whai can be done to encourage while panic ipaiion when 
f)arenis will noi allow iheir children lo be active in eijira- 
curruular at liviiicH? 

24> VVhai about KQ. ditterencc^s beiween blacks and whites? 
Is there any greai ditference? 

25. What do >ou do in a class which segrt^gates iisoH. wiih 
\i rv strong tc»elings on both sides? 

2b. Keservanons, reasons for noi becoming involved in race 
relations, are among ihe most serious barriers to inter- 
group relaiions. Il is these reservations ihat both black and 
white have to dcMl wiih. but almost ceiiainly thc»y will 
noi be dcMit with ettc»cuveiy by a group unless a condi- 
tion ot trust and security is developed and mamiained. 
How can we dc»velop ihe sense ol sch urily and trust? 

The above comments and quc'siions jkvc^e discusscnJ and an- 



.ily/i'd b> ,1 pl,inning tomnmtvo vwith i1h» asMMafUo t>f an vxpon 
iDnvvjluuiK Tho lupus \vou» ov.iluatiHi .irnl synthoM/iMj into a 

InieiKioup tonimunu^Uiuns sysivf.is in thi^ ^^t^vo^ro^auH^/l^1^o- 
KtaiinK school 

!>OiUKp>vtholoKH.^l Osf^tMts oi iho dist>>»fvv«aUnJ^iniOKratirig 

I lavsf oon^ 
lnn»statin« tho i urru ulum 
Sc hool ac tvvitv pn:)gtarn 

A nu|or ^luiKulty in bringing about a ro( one iliation in inlcr- 
group fi4at ions in sinrpli^ »ommunualii)n. Groups .uicl ih(Jivi<luaK 
who an» unatajstomod to working on tu|ual ami <oor<jinate 
knol with piMsvHVs irom oxhvt than thoir own tMhnu .imJ (ultural 
ba\k|?rountJ appi\u lo liniJ n avvkward or rnibarMssing ;o carry 
on a lornrrsation in a buatial piotfsMonal or social MMlin«. 
Ihis nvay not bo trur in suptniuial or chatty social situation 
but in a nuiltiHMhnu gioup a yn^ison ol the majority culturi' who 
says \ou people," WerythinK is all riftht." ^pir." or ^ningor." 
piosokes tMihor a lively cjisi ussion or an awkward mKmho. 

The obiintne for all jvople snould In- to learn to discuss 
disp,issiunately in a pluralistu seuing the simples! as well as the 
most troublesome and emotionally laden rate-related problems, 
In this reKarcJ john Dean and Ale\ Rosen identify at leab\ tout 
imfK>rtam propositi(>ns. 

1, Sustained intet action btMween majority an<J minority is es- 
sential It the lines of c%)mmuni( ation and understanding 
necessary <or an effective intergroup lelations program are 
to be established. 

2. Persons inexperienced in intergroup relations frequently 
alienate minority persons with whom they wish to fw^ friendly 
by inadvertantly ej^pressing thennelves in the langu^ige of 
prejudice. 

3, Intergroup understanding is impeded by ignoring individual 
and group differences and treating all persons as though 
they were alike. 

4. An effective intergroup relations program generally re* 
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quotas .idoqualo nun<>ni\ rt»prosiMilation %rmon>* thoso who 

IhiMo aft* nianv Dihtn priypi>sHioh>> but tour aro mini- 

mall> osstMiVial i! itHOfn liuiVion is to ropkuo avoidant o bohavior, 
M*in\ poisons all o\vr tho iv>uiYtr> still miss tho lompolling na* 
tufv ut ih\»si» toui guidohnr^s. Iho concopts apparontly are too 
simpU* lo he soon, VVt* koop li)okiny tor somothing moro tompli- 
lalod. ami sxjfTitMimos tlio sifti|)U*s! oi idoas aro iho mo!>i useful 

In addilion to those piinuplos, there aro six phases in plan* 
ninK and propann>; to integrate a dosegroKated group. Thoj^e 
phasoN v)i slops art* dt*st nbod b> Nathan johnson and )ames 
Bash. 

1> laiOMo-Uuo u>mmitmiMit: There must bo a <animitment to 
raio-to-faio ihteraition airosb racial, ethnic, or group lines> 

2 Iqual human status aotordance; tqual human status must 
bo atiorded an<l shared by all members ot integrating 

gMJUpS. 

3. IJnawaronoss concession: Persons interested in intert ullural 
iJevelopment must evontijally concede that there aro facets 
ot other cultures about which they are unaware. 

4. Mitigation ot displeasing communu ation tui^s: It is impor- 
atut^that irviergroup awareness experiences include an ex- 
amination and mitigation ot tlispU»asirig communication 
Cues. 

5. Self'Ct)ncept exposure: A discussion in an intergroup setting 
ot the concepts one holds about members of other idenli- 
ln^s — sel!-( oni (*pt t»xposure— provides the basis for new 
generali/ations and understanciing by participants. 

6. Application ot the mutuality ta( tor: Mutualism provicJes the 
basis tor a give and take discussion across racial tines in 
reasonably equal amounts. 

These six steps or phases, when expt^rienceci and examined 
through sustairved intergrcM^p dialogue in which minorities are 
substantially representee! and di^N-rences (lH>th iruiividual and 
group) are examincut a»id understood, constitute the framework 
for a human relations model. L'tili/ation of this model **provides 
the possibility ot a direct j>ersonal experience with pc^ople of an* 
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other uHw Thv pio< vss^pfi^«lihi oi \hv .ipplu.nion this human 
roloiHvns iiHulel to vi tit^si\mi»>»,it,'xj ^ ^ ^ wili hv j irvi^ a»t/ 

foul, iho mni«jiu)n dI (lrsphMsin>? lonvmunuatiun ^uo>, .is .vn ox* 
.vm|>h\ .1 KToup With whuh \hv is tjmiluu spom a day and 

a hdlt «)f ,1 ihnr-v.tM'k instiujie do\i»loping a hsi of ratially 
lyttiMisnt* tiMiiVN sui h as ^ia>;*K" "kiki\" ^ hunkio;* ^orvo;' arnJ so 
on. about titu ttMms all The oM^ms and lunnotations ol iMch 
term vvete Oisc iissed> stimulating livi^K (lialr^^ui^s. 
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TEACHER-PUPIL RELATIONSHIPS 



Ha\in>5 oxammoti ow\ own bolio1i^>. valuos. aitiiudes. and be- 
haviors in a rnultifaual st»tiin>;. ami having pronvdod to identify, 
vxamine. distuss. and distovor new teeling^j about one's racial 
attitudes, the next important consideration ii> the teacher *s rela- 
lionship TO ht\ pupiK m and out ot the riavsroom. A young ninth- 
grade student, a tneinber ol a superintendent's human relictions 
advisory xommiuee. spontaneouslv wrote the lollowing statement 
on May 1> 1973, It came as a result of a period of mild frustrii- 
tion with the committee, ^mi it speaks appropriately as an intro- 
duction to this dis< ussion ot teacher^pupil relations. 

LEARN 

Wh> IS it that people put blaiks and whites in some kind o( 
separate categories? 

The studi»nt> have tears an<J prejucJices only because they were 
launht this fver^ adults have this teeling and try to hide it instead 
o! h}»lt>nln^ to the student\ side ol itv Why not lei the teachers 
learn from thiMi students sunuMHiHS? It teaihers can learn Iroiti 
rheir Mudem> whom they are using to teach* they will find they 
have a much bt»rt<»r (ommunnuiion with jw»uple, Blaik and White. 

let tho c hild take \hv job tor a while, listen to your sludents, 
eath one. anti vour subied will be taught and learned. Talk lo your 
class, you Will tind that more students in your (lass will let their 
lootings out about the subjtM ot whatever is being talked about. 

Relate to pecjple now!!! Don't wail. Thoy will relate right along 
with vou 

Eftective teaching requires good teacher-pupil relationships. 
Such relationships may be difiicult to develop in a desegregated/ 
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mh»»^f^lm>5 UyIsmuuri. win v \hv^\ \y]\^]\\\in ,}\^^^ h\us .uv^ not 

uinii>rsKuniini; in iipM»K>pn^>5 woikuvu roKviionships wilh \hv\r Mu- 
xJvnis m (K»M\uroK.^»***i jrMi\ui jnnu 4 ItjNM^s. Hut j4i>o<i rrkuionshvps. 
uhviiMivK, »vii' i^ssiMviuil lor ^) pinriimnc* KMtnin>5 1 lini»Ui\ 

•\ bl,)4 k iiMxhtM t.u4!^\^ J })MMiv»nvin,n^il\ whnv i Uss lot \hi' 
NtM tjmiMiun \w oppM^hi»nsno if) his nrw inU\ -N conuMn tiki»l\ 
ix) ht' vipppinu^s] ui his tniiuj is wht^ihtM his situirnis will 
\t'p! him ihi> fi.isi whiii^ t hihluM^ "ImiMf Np)4H)i»s whvn \Uv\ 
jNvununi nitvvuil idIps suih vis lonks. n)aj*)s, j»invu)is» 01 buiU^is, 
hu\ th\^ ->,\mo xhiUhru hjtni mu\ uwuh] ihi^m when \hv\ pimiHl 
vn;i;n'^^i^ »Hui shin\i»ii vin in<hrv,iiu)n lu )nY|)ri)\i* ihiMi U)t, Iho 
.ippH^hiMTsnvf) thiMK )v ,1 n,iit.)ial on4\ 1)U! u siionKJ not x ,)usi» ihc» 
tv.nhri Id .vjiiiMjMii^ ft»jt'itwin. l\iMi .1! fhr moM i^hMiuvnuiiv 
vtVHhM^its I r»noi;ni7i» lorHulrnii^ i oiiipiMiMu t\ »wui ihi^st* 

4jiMljn*'v i'\oki» tpspiMi ,wk\ amvfViantiv Ihis «lor> not ui^plv ihal 
ihi* Um\ hiM nujvi In^ <^pMnn,il: w nH\,n t^\ph(itl\. how- 

mrK ihai hi)th lonipiMiM^M^ and ionlKhMUi' mns\ bv \\tv\i*m and 
apf^attnit It tht^ t(Mi hiM is ii>ntuirtM. luinpiMvnt, anil kcM'nIv si'n- 
sittvA^ Ui iht nin% siruatji)n» his thjint^s U)\ mhivss aio tMihaniod. 
\ N^^KJo ^•^MiitMU.ii v UM< hiM in .1 iic'sc\i;n\i;.inu) \ n^inia st hool 
i i»pt)tii«d 

lo( n^.im \t\Hs 1 tauuHt in a s»^i;iri;,i!iMi Mht)»)l hut ni'viM n»- 
ivuiui ti K«><>d Jtiimi; tjon^ n\\ f>niu ipaJ This loi the* Mis! time' 
m nn UW I haw^ l)»'»'n abli' lo UMih .is I w^s iauv;ht to luaih, I 
Kwo 2A K h^KhoiK u\ Imoks aivl tcMi hln^ inatfriaK; \hv rquip- 

nitvivi IS iniidi^ttv \ho oihtM ttMthrrs aio M»)ot) U) nu\ \hv principal 
IS v»>u hrlpful. ami J Ain ^u\\v\ul Ih»» ihiltjfrn u^spcjmJ hkv most 
uthtMN I h,i\r known sDMU' ^innk >imu* not so ^o»hJ ,i'uj othrfs not 
>ii ail 

havo ■ 

VVh<»n ihiTo is rapport boiwoen irachor and siudcMits. the job 
ijt loaihin); biHonu*s businoss^as-usual. Pupil anxirtios rocode 
aht)ut as fast a% ]hc)s(^ ot tho tt\uhor. and tho tcathor is the 
i huM tailor m rt^luning popil aiuiotios. 

VVhito TiMihors nioving into heretofore predominantly black 
sihools tind a different but equally difficult lask» Some black 
student!* ti»t»l that white teachers are not really sincere. There- 



lun\ whnt^ iiMihiM inuM aw^id bi^h,nuyr thai rnduams a 
kmm-il-oil altiturle 1hi'» li\uhiM who prossrs incMclinat\»ly toi 
al^^v^^•rs to Iv^iiHivau* (jufslrunN !iia\ bo f\^)uftod with iho Topl>\ 
**\\ hat ililtiMriH iMioi^s II n^akt'T' o\ ^1 c ouldn't laro li'ssr* Ti\uh- 
4MS mviNi tjrmi)nsii.no >;4Miuino xicsuv to undorst.ind »<nd .u^ept 
then pupiK anvi );r\t» muJiMn i» txt a l)t»hi»l that all p<nsons havo 
wonh ^rml iii>;nit\\ Ihe (oniptMvnt toachuT who lommurvicatos 
thi»M» kU\is h\s pupils will havo takoTi the frrM step to in^jre 
a ilassM)on^ atn^iosphojo in which pupiK and UMCIvor uvn .^djuM 
and ai * epi i\H h ottuM atlil in vvhu h Iimi nrn>; c an ial.o plat i\ 

B\ ihv umo a ihtld HMihc^s eUMniMYtarv srht)ol, aluiudes about 
his tHvn laiuil ^nnip and othcMs are tairlv vvell dcMined; there- 
fore, the leaihtM netul^ to help those* stijdents whose belt-imase?> 
i^iust* then) U) assfss iheniselves as irvterioi. These siudonts will 
ha\e ditta ulU leainin>; m anv MiuaiuMV lollowinK are )»onie suk- 
gesiu>ns whuh the leathei nu>4hi use. The class! oom leather 
shciuld: 



1, Aiquarni hin^seit with piirlesMonal and voiational oppor- 
runMu's t'^r all students; 

J, Help his students understand that there are more work op* 
portuniiies opening up tor prt»pared inrlividuals; 
C ite examples ivt people oi all laies who havt* raised ihenv 
seKes lri>m meagtM b.ukgrouods. overcome societal ob- 
stailes. and moved into responsible positions on the 
AnH^inaii s<ene; 

4. Concentrate on devi»loprn>4 a list of local (Ornmunily fXH- 
sorrai;es who have suc ceeded in spite of their ( hildhood 
scHioecc)nonin status. Oheir aid as human resources may 
be t'olisied trom time tc:) time u^ any number of ways,) 



No ihild shouUJ l>e preferreil or rejected because of cullural 
backgrouruj, race, or ctchhL Children are aware of either prefer- 
ential oi unjust trc»aiment troni teacht»rs. Dt^mocratir classroom 
practices irureasc* a child's sense of his own worth and ihe worth 
ot others. Textbooks, materials, and class discussions should be 
Mounted ar^d used to build cMch c hiUfs respect for himself and 
his classmates. Racial incidents should not Ik* exaggerated, and 



pmbUMi^s that mwv \ht)uU1 he hjinlKHi urth irndi^iMai'idrrvg •vml 
Iho hMvhvf shouUi uiniiMsivvnti 

I. Samv ihiKiuMi ^uo .H *j tlis.Hi\ jnl.iKO u)umi povo , brokon 
hi^nu^N, piuJt I'thit^iiiinKtl hvU kjiiiounds. « M)vvt1i»<i physii .vl 
U5ntirrix)ns, and .u iual hvin>;tM .ui* an iiiti»K'*il thoir 
viaiK hv»s. t)ih*»r ihil(lu»n au» ilisa4l\anta);i*tl bcHiiusc thov 
ho\** kHM»n lacKillv KolaicMi. 

^ N)m*» \hildu»n ha\i' not rc'uMNori inti»IKMual stmvuKVfion 
vintrha\i» n\>! (i<»\i»lnp*^*i th<^ atin\iil<*^ v\hi( h an* ntnniiuj M 
\)vwu\ tn)m N(h*)*)lini;, 

^> IhvwtiiKi ot ihi» iMiu4anon.ilK i!i»pn\(Hl child has ntM pro- 
pari'il hnn tor lakinj; it»sis oi |irhiv\; out tornis. nor has it 
lavighi hvn) ihji uinipiMiiv^; and vtovini* lo ahivul art* 
4li»sirabU': 

4 Iho pifst ht>t)l *'\p*>ruMV i»s oi inanv ihiUiiiMi may not havo 
propari'd \hvm tor \Uv \ofhal and al)sirait loaining upon 
whuh thiMiaduu)nal sihool di*ptMvds. lot oxamplo. tho child 
*v)nu»s to school adnionrslu*d l)v h\s muxhvf to he K^od and 
v*M Is urlal)l*» to do so InuauM* a latk ot vcil>al fa(ilitv 
an*! btnauso his *onn p! ol i^ixxl b(»ha\ioi nn tho abstract) 
IN nt>t the sami» as that ot tho icMihrr. lackiOK in motiva- 
lurn and l)oin^ uival)!** to nvcuM arbitrary standards ot 
aibu»von)i'nt ami soual l)i»ha\H»i. the* ibild niav lose tonfi- 
iiouiv in hmisrll, loi»l 'di't(Mti»d, and u»bol against iho 
SI hook 

'\ K'tnip ot liMihiMs m UilminKton, Dc^kivvan*. sul>inittt»d the 
tullowinK NU>4K«'i»^i*>ns js wavs to dtnolop satisiadory inlolra^lal 
u^IatioOshipN \\iih all thildriMi in ihi» i lassrooin. 

TiMi htMs shouki: 

1. hiait buildin>; thi»ii n^knionships with thildrcn by initial- 
in^ 4oniatis with tcaihcMs oi the oxhvt rates through 
vvrMkshop**. anti th<»n on an indiviilual basis, 

2, ((iiiu* to tlu» (lass vvith a sense ol historv-makinK in mind, 
sinie he or she will be somewhat ol a pioneer. 





i M»ifl tht* iKivN with tiMnriess »uul ttiitnoss. This is 

what Will he ovptH Uui 

4 RemiMiibor that tho ihiKiuMi tvovv to tho i<ost^Rn^Ratod 
t lassfoiMn, partKulariv tho oldiM \hildron, may have as 
nian\ anxiotios anvi apprt^honsions as tho toachor dois. 

5. Istablish good rolationships with all (hildriM^, This can bo 
dono ()n a step'h\-stt-p l>asis. Suih probloms as tardinOb«>» 
a now ihild m tho ilassrtxvm, tho misundorstaruiin^} bo- 
twoon studonts, and short suf)plios ntuossitatinu pupils' 
sharing papof and ponnls tan lurnish tho basis lor ostab* 
lishin>; gi)ud rolationNhvps with tho ( hildron. 

6. ( all all thildron h\ tho nanvos which thoir paronts ^avt» 
thon^ 

7. Ivpoit MVinr ihitdron nt>t \o sa\ *'Vos. sir'' of "Nlo. str'' 
lor "nia\nn." as tho taso ma\ bo). No issuo should bo 
mado ol this boiauso thoro aro many homos in which tho 
(hildron aro tauKht to answor diro<lly "Yes" or '*No** 
Without subsoquont idontitn ati(;)n. 

8. Handio disiiphno pjobloms in tho samo judicious mannor 
as in any othor ( lassrooni. 

9. Handio a ihild s vorbal abuso or namo (ailing in a man- 
nor \ onsistont with tho sc hool's policy. 

10. Talk to tho chiUhon. and by all moans, listen to them. 

TT Aioid assuming too muih. A child may bo laio (or school 
many iimos. Tho loasons tor tar<Jinoss should bo invosti- 
Katod bofofo a child is gison a stern reprimand becauiie 
ho may bo reprimanded iot something over which he haii 
no l ontroK But, >;onorally» ^ho teat her should stress the 
pomt that, unless there aro extenuating circumstances, 
ho oxpects a youngster — well-to-do or not so well-to-do— to 
bo punctual about re(>i>rting to school, turning in his 
homework* and so forth. 

12, Use colors (including black) as the names of teams. Physi- 
cal education t lassis offer a goiwl opportunity to employ 
this strategy. 

13, Accept verbali/ed feelings, but do not argue with the feel- 
ing. Get at the <auso of the feelings. Frequently this can 
be done merely by discussing a statement which might 
have biH*n filled with emotion. 




ihiMi unw .mxi iho^ pMv ^.inn^s. thin usu^vlly ilu nut 

ihink 1)1 ?iu iv 

15 Anepi rht* n.nural tum)sit\ o! i IvildrtMi ,\bou\ wnh othm. 
Sunn i iriu>sit\ aboui rhi> ii^viun^ of tfu» skin or tho haii is 
piMtcnK naturaL Ihis sliould not dtsKirbing or alarm- 
ing* to \ UMi hiM. 

lb rat in \ho i aictiMia with pupils. 

C cas! asujo tMronin)us RontMali/atu^ns, suih as: all black 

t hilvlivn sHVK, iiann\ ami aio poliu^; all whiio < hiUlrtMi are 

sKhIious anil iTvirlliMualK supono), 
■UJ, insui.^ a wulo lanu*' ot nuihiMMbnu boi>ks and maKa- 

/im^saio ptiHulod in tbo ii)oin library. 
19, Makv siiH> rhat any ht*Matiiro whub iloKiailts rho nH*n>- 

Inns ot any laio or vihnn Kroup is noi pormittrd in the 

ila^sioom libiai v> 
.n). Iiison* ibai tho tov dolls usvd in |)roprimarv RratJos in- 

Khnio ihosi* whiih air ii*|)u*siMiiaiivo ot various groups— 

biDVNn, rrd. black, \^hln^ and \oI1ovn dolk 
Jl. Rrnifn^hor ihat otItMisvvo aiUns tXtv a mattor ot fX»r- 

stjoal (ItMnlimss ai^vl diet («arlii . onions. tobai <o. poppers) 

and teai h the hvMiene ot bod\ and foods. 
22- \ isi! students* h\)mis, 

Jhese su>»Mestions are not intended to be original or oxhauMive. 
CatetuI exaininatior) will reveal that these procedures have been 
used by good teac hers everywhere. Tinuher*. may discover and 
dewse tor thernsi*Kt*> tyther terhniques ancJ procedures as they 
teach cjesegrc^ated MvteKratini; (lasses. Small interrarial groups of 
leaduTs may tind it desirable and stimulating to use these sug- 
gestions as a basis tor getting acJcJitional ideas. 

A lew ot the above suggesticjns present ideas as to how lo 
deal with potential discipline problems. Since many teachers are 
very muih tonieined about distipiine in the integrating class- 
Ti>om. they should work with students for a period of lime long 
enough to help -hrni develop a code ol behavior. {Very little 
teaching and learning may take place until there is common 
understanding about acceptable liehavior in the classroom.) Al- 
though the common code ultimately may be not too different 



Irom thai priHiously tullowtnl by any ot tho studonts, the leachor 
vhould lit)! mako the nvistako t>t thinking that students have al- 
ready developtHi a l ommtyn t ode. The teacher would be well ad- 
vised, tinallv. to lake the time necessary to acquaint all students 
VkWh what IS expelled ot them under the adoptiHi rode of behavior 

The mallei teaiher has alw.jvs been ion<erned about the 
aibievement ot his pupils. He oiKani/es his riassroom instruction 
to insure ma^irfnum achievenuMTt on the part of all students. This 
does not mean tnat they ail achieve at the same levels; after 
all students do not have the ^ame intellectual capacity. The de- 
segie^^aled integrating classroom presents no m*w problems along 
thiii lu^e; the problem is often one ot otgani/ing the instructional 
processes to take into account a wider rarvge of abilities within 
the tlassfoom. f or example, manv teachers are now orally ad- 
miniMenng examinations to students who have severe reading 
handicaps m order to H»e whether or not they can listen and un- 
derstand even though they cannot read the written question ade- 
quately> Teachers have found that students can answer qu€»stions 
or ally even though they unknot read at write well. 

The underaihieving child, however aggressive or unresponsive 
he may seem, essentially lacks confidence in himself as a human 
bemg. Experiences in his past have indicated to him that there 
IS no reason to expect success. A sensitive, creative teacher, one 
who understands children's problems and attitudes, will individ- 
uali/e instruction with an understanding of the s(>ecial back- 
grounds 01 all children. He attempts to build a realistic curricu- 
lum, emplosing new ancl varietf ti^aching techniques, and he 
0) builds self-confidence through the strengths which each child 
possesses. (2) helps c^ach child to aspire to appropriate employ- 
ment goaU in accordance with achievement levels, (i) is just, 
dependable, sympathetic, and empathetic, and he (4) demon- 
strates that he cares about each child as an individual. 

A teacher in the desegregated/integrating school understands 
the importance of the work he is doing. This understanding helps 
him overcome the difficulties he has with the children and the 
disdain ot hiii peers who feel he is wasting his time doing such 
a job. One superintendent of a southern school system stat^ 
thati "teachers will come to understand this thing |desegregation| 
only through reading, studying, conversing with others, and wad- 

ERIC ^- 



MiK rn: but Misi rho>\i> got to be vvillin>{ it) iry lln* MMxhtn 
must 1)0 aT.itvJn^ on()u«h mmIv/o rhai his iinp,M t on vhilifron 
I an bo ii*xu»nM\i\ i lu! c hikhon will liMrn as mui h by his ox- 
^u^^p\v as b> his ^onls. and lhai ho nnivt bo vinjiagoous onough 
lo ovanitno tho ninu uluin to instnulo nov c onionl ^ind ptijio- 
liuios whoro iho\ aw < alloc! for, 

PupiK, hoih vvhiti' aivt) i)tynvvhito> lOnMiunnig rhi» lovvosi ata- 
domn xiuartilo ot iht* slutlont population, havo boon oxpot lod for 
\o.vis lo inasloi a (urnujUim that was noi dosisnod lo niooi thoir 
otkavatuMial noods. Maslory u)ntont was sou^^hf ihrough fovt- 
hooks whiUi foi tho mt)st patt vvoro btnond thoir t oinprohonsion, 
AKo, maMon was sought through tlassrt)oni pnxoduros vvhuh 
pfosumabh mot iht» m>ods piosoniotJ by tho lovtbooks. Ihioo 
boliots intonsitiod tho problom iD itiat i^oiy thild wishing to bo 
odutatoi] had to digost a tonvntm niic* *>! knowlodgo. {2) thai 
o\or\ ih\hi hail to know all pfoioilmg maioriah and (3) thai 
o\iM> child had alroady aiioniplisho<l tho l)asji loarning skills 
ossontuil to tho mastorv of that knowloiJgo> h) this (oruopi ut 
odutatujn. i urruulunvgutdt^s roprt>sonlod minimum standards of 
aitainnnMit loi all studtnviv ^hoso standards woro mainlainod by 
a vvsiom of ax hiovon^ont tosiing that omphasi/od roiall of matorial 

Tho (omopt of a (ommon turmulum and a singlo. ^ii^iio- 
adopttnl toxtbook tailoti to lako tonsidoraiion that all pupiU 
of tho >anM> ihKMvologu al ago havo not onjoyod oqual advantages 
in luhural dovolopniont. oronomic opportunity, family stability. 
<>pr>oriunity lor loarning. ancJ ptovious ac.)don>ic succoss. If odu- 
talionally dopnvod children aro lo roioivo gonuino odiaatiunal 
opporiunitv. tho sihool must dovolop a (urriculum to moot thoir 
needs, whalovor those needs ni.i> be, 

Ihroo bash areas in tho educational program, therefore, 
should rod^ive attention: 



1. The < ontent of the c uri itulum: 

1 The teaihing materials used to support iii 

3, The teaching methodology ncnessary lo proNeni ii. 

The ion tent ol a language-c entered program, for example, 
begins ai the level of attainment of the siudeni in Jour areas of 
language: listenings speaking, reaciing. and writing. Alihough 

ERIC 



ERIC 



o vn Inghsh .m\ sdhoI vtuiiifs> It is. thorotori*. 
hiRhU liosvi^ihlo \\u\ uvnroni in thost* vtutlios lako inio comidora- 
iian !hi» M»MutM>io ot larvKuafiv i1o\olopmont and \hv fundamenial 
nnportanio ot larvRuaKv^ skills, Ihfio aro ivuirunoub ways in 
^huh 1aiv>»uaK0-itnvtoiiMj pro>»Tams t an be orj?am/od. One prui- 
tual H>gKt*stuMV a piotvdurt* usi»<i wtlh sutcoss in a number of 
junior high s( hoois, is desi iibed below: 

Vn soiial siuiiu^s souw lOiuvm niav bv lau^ht in tairly Ut^v 
>»u>ups. v^Mv othei v»>nii>in nMv b*» tauKhl in small sroups. Small 
j^ioups .ilM> jHMn^il pHsonah A'd msliuilion, 

\hv ^>IUu\inK (iuiime »irsuih«»s iho «>iKani/an!>n ot a typual 
pjoHMm 

v^»).i.i> Voi.il iUvss Ihv hiMil v>l ilu^ pio^f.im whuh runs 
rhtinmi^ ihv VMM'K Nvv\ maUMUil nitnuiut ini hv 
liMihri. uMiiM »i v.nu'i\ III Ifihnu.il tcMthitiK aids. 

hM*Mi,i\ tt»»Jt iN»M»i)n \) in iiisiuvsUHV tliio* !e<t bs \\\v 
WAi hvt. tuit siuitmisdo i»oM i)t lalkjOK deu»lop 
\rThal l,i(ilii\ HaiiniaxN iVHiioti H) in libuiiv A lire 
pvfuni i>t lil)tiii\ luploiaMDh iimlfi thf hMileiMup ol 
the ltl)i.Huin 

\\iHlfu^Mi.i\ Vhoin.iH' sau'diiU* VMUon m library. Suiiun B m 

I i.Iss ills* ij>Mt>n 

Ihurstjav -tKilMl.i^s ^Vnu>n A> wniin^ Hnet vMinmi and (ui^ 
nultMK itimKins on*M4is«»s lo drvolop skill Hi vsiilinK^ 
ttaliM UiNS jSet in>n }h in ivadrnK- KiMdiOK skills insitue 
luih 1 au>;l^t hv »i M-ading *»pc»i lalisl, 

I ruiix Munn.ivi* si hftlwli^ 

The above plan ot orsani/afion for insirurtion lends itself well 
!0 1 lasses other than soiial studies, for example, language arts, 
foreign lan^;uages. and general si ience. The allocation of time to 
large group mstruitiun, small group, and individual instruction 
vanes with the iUss and the subject, but one suggestion is that 
large gri>up Untures will take up 40 percent of the time, inde- 
pendent studv 40 penent. and groiJp discussion 20 percent, In 
order to develop more skill in talking and listening, especially 
to develop interaction skills in a biracial setting, it may be 
necessary to increase the fH»rc4»ntage of lime devoted to discus* 
sion. It Is essential that, if maximum learning is to be attained, 
large group instruction be accompanied by both small group in- 



viiuiiion <ind diMusMon, tiivd intlopt^ndent or mdividuali/od study 
OT imtruition. 

1h*? !ollowvn« ^uuROMionN vmII bv ot aN^isianco \i the teacher 
IS to prowdo opnmal learnuVK t onditions tor all studentv 

1. Oailv lesvon^^ should be planned in detail so that class 
piMuids mas he utih/ed ruTly. 

2. Routine n^aiters. suth a^ ukm^ ariendann* and collecting 
papefi*. should be assigned to student assistantsi or teacher 
aides, it available, in order to relieve the teacher to per^ 
torm rho protessional task o\ insiruciion, 

i In the large group instruilionai period. tht» teacher should 
asoid tarryinK on a distussion with an individual student. 

A. ( oninvunitv resource persOTvs should be brought in so as to 
give siiuJenis vontatt ^ith suih people, 

5, Piesentanons by leathers to large groups should include 
the use of a variety of technical leaching aids, 

6. students should be assigned to small groups in accord* 
anu» vsith their needs, emotional rtiaturity, past school 
returds, educational goals, friendships, and so on. 

7> Consitleration should be given to changing the composi* 

tion ot si^all groups occasionallv* 
8> Caution should be observed in scheduling the number of 

srnall group discussion periods] the tendency is lo spend 

too little time in small group cJisCussion. 
a Studc>nts should be encouraged lo play the role of discus^ 

sion group leader, and this funaion should probably be 

shared by all students at one lime or another. 
10, The rules ot bc'hayior during sn^all discussion periods 

should be cJevelopi^d cooperatively with the students. 
IX All students should have an opportunity and be encour* 

aged to participate in discussion sessions. 
12. Problems of communication » such as vocdbulary difficui* 

ties, should be dearc^d up whenever they arise. 
11 An atmosphere of informality should be maintained. 

14, The teac her should enter a discussion (if not serving as a 
leader) when there is a problem of misinformation, mis* 
uruierstanding. or lack of information. 

15. It IS not always necessary for the teacher to be present 



small fin)up ilist ussion is uVm^ p\^K\\ The teacher 
mav have tour ur live iliscussu^n Kroups proceeding simul* 
laneously m ihe vb^^e u)*)iivont1 iloat im\x\ Kroup to ^roup 
as needed* 

16. Imiepeniient study by the pupil or individual in^iiruction 
by the trac her will be a natural outurowih of small discus- 
sion Kfi:>ups. As understanding and insight are achieved 
by the pupiK. thi»y are abk» to move to their indep<»ndent 
pro)etis associated with the topics under consideration. 
The slower learner or the student who is unable to develop 
seltnlirected activity should be assigned material which 
Is ( aretully seletted. 

17. As students are engaging in ihei' independent study, the 
teaiher may again float trt>n> pupil to pupil, offering en- 
rouragenient. intormation, or whatever type of assistance 
is neiessaty. 

18. Momework assignments should bt» reasonable, an out- 
growih of the individual needs of the students for addi- 
tional t»xperience and mtormation. Honv?work assignments 
should not bt» used as punitive measures; they seldom 
achieve the teacher s intended purpose. If several pupils 
come from homes where the climate does not lend it* 
si»lf to home study, the teacher may try to arrange for 
these pupils to work at school under his supervision. 

While the above suggestions do noi cover the entire r^nge of 
ojHHational techniques, they do suggest procedures to be used by 
teachers as they strive to individualize the instructional process 
and to improve the quality of instruction in the desegregated/ 
integrating classroom. Quite obviously a major part of the proce* 
dure mvoJves planning and organization. Where additional adult 
assistance <s not available, teachers will have to organize their 
classrooms m such a way as to utilize the talent that is ivailable. 

1. Make use of outstandi«ig students in independent study 
programs to assist as student tutors in the classrocm> Cer- 
tain students who are able to work in large measure on 
their own can be assigned some independent study, and for 
two periods per week they could be assigned to a teacher 
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v^ha n*HHls ^onu^ ^ssisUivtv with individual vtudem tutor- 
iTVj? lht>M> Mudent^ thon lould into the t bi^vroon^ and 
luioi tv\a Of throe Mudonts. allowing tho iOiYchOr to con* 
dut t indnuiu.ib/tHi instnaiuyn *)nd studw 

2. I sf» trt^shiiVtih, sopliomoro. and junior ^tudonu from near- 
bv iollvKos tar stHor.)! hours work .i^ tutor** for both 
indivuiUiils ^nd vrrall Rroups o\ individuiils in connvnion 
^\iih lortam skill tiovolopmont. For exampio, collogo stu- 
donts could hoJp n roadmg» writing, number work, and 
o\on advaniiHi mat ^oniatus, 

i Cimn^ vtudonts inu> throos, lonrposod of one bright stu- 
<Jont. one awrago student, and onr who is in need of 
romodMl help Ihr tt»aihor instructs the top Mudents in 
each ot the groups how to assist tho others without doing 
all the work lot th«in, buih an arrangement calls for flex- 
ible regrouping p(:tssibiht)o*». At timeti the <las% will be 
grouped homogeheously by ability, while at other times 
hetorogenoously , dofKMufing on the tasks. 

4. VuU/v tup-flight high school students to come to tho ele- 
mentary school for one period a day to assiM with the 
reading groups, anthmetu groups or other small groups 
lot instruitional |>urposes. This is particularly easy lo ar- 
range in the twolvo-vrar school. 

Ihe appiopriate use of stucJents as aicJes in the classroom, in 
addition to the employcHj paraprofessionals* is supported by 
studies which reveal that gootJ students learn when they are 
teaching others. In organi/iivg and using talent in the above ways 
und there are others), the teacher is able to give additional 
and sfH^cific help to those who need it, and at the same time 
he receives teaching assistance from the better students, 

Anuihtu praitual suggestion to utilr/e available talent In* 
volves two or more teachers, no two of whom are of Ihe same 
race or cultural background. The teachers work logelher as a 
team planning their instruction and materials so that all students 
come in contact with teachers in both directive and supportive 
roles. Such a program can be carried out in the high school 
in social studies or English or mathematics or any course in which 
there are two or more sections of the same class. These teach- 



wmiKl ih,nTg<* c lasses ^utoiiling to the plan dovolopod, and 
perhaps rht» c lassics tould togiMhor lor some laigc group 

pfeseniairon. It shmild bo vnTphasi/od that tar a^ the teacher 
i\ lunieined. the rni^st important leature ol this proce!>!> ib plan- 
trm^ loseiht^i, because ii prtvvides an opportunity for teachers to 
bei onie better aiquainietl. 

Ihe pnui»<luies outlined on the preieding pagt^s work most 
etiintivelv n a varuM\ oi teat King matetials and instructional aidti 
are readih availiihle both in the tlassroom and in the school li- 
braf>. l\en with onK a minimum ol materials, the procedures 
will work, facultv groups have to work together to dtn^elop and 
proiure su^h mjtiMiaK. whuh should be selected with the pro- 
gr»im strui turi^ in mind. 

The nonbook instructional materials bhould be suttiriently 
varied in U*vi»ls ot dittuulty to provide tor thi» range* of compre* 
hension k*\els ot pupils. Some ot these nonbook kerning re- 
sources will be the conventional materials, while othtvrs wil! be 
tho«>e mOM* reii*nil> devtHopcnJ, Also incluckui wciulcJ be realia 
that students bring trom home* — objects, sfn^cimens, or lollec- 
lions— to be examined and analyzed on an individual bablji or 
with two c^r three other students. Models of human anatomy, 
insocts, and the like which the student may construct on his own 
are commercially available*, and they provide an occasion to learn 
relatuynships and locations of part^ in relationship to the whole. 
Mock-up^ and electric boards, forerunners of the teaching ma^ 
chme. can bc» used by individual students to determine whether 
or not they have learned fact!*. 

for many years study prints have been available which are 
expressly cJesigne\l to show stuifents the costuming of various cul- 
tures, to show them geographic aspects of far-off places, and to 
allow the student to evamine them in considerable detail, In ad- 
dition there are: * 



Projected still pictures which may be used for individual 
study; 

Slide-viewers and tilmstrip viewers which enable the stu- 
dent to work on his own. Sc»ne of these are accompanied 
by taped narratrons and recfjrded music; others require the 
student to operate the viewer at the sound of an audible 
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Mvnuviion h^unlU'd tion) iH'>;iniiin>> lo entl by tho tniuip- 

i MiVit'TKiU j\a)kihU' in v\huh illusinnrons haw hocni pholo- 
Kraphiui anti pui in tilrnstnp tvxm; n>mpanioii narration 
has btMMi nnordoil on ilisi s. and both ot ihiso are actum- 
panuMi by books. ( hililrrn tollovN the* nanation as iht^y run 
lhrou>;h ihi» book. 

4 lanj^uaKv' laboratonrs. whnh may bo ust»d by a lar^v 
number ol siiKlei^is sinvulraneouslv or for ai tivitiis which 
UMjuiit^ listenniK or liMenm>» and stuiiiMii r4>spt)nso on an 
indauiual basis. Ihe rape rtuordor may bo usod in rhe 
sanio lashion. Corrain nnordinii u^strunionis will allow llv- 
toninK ot ono iraik ar^d siurjoni rosponso xm another iraik. 

5 MaienaK developed anil phoio>;raphod on ei^ht-ri^illirmMer 
tiln^ h)i)ps >\huh are it)ai)ed in plasiu lariridges and plated 
in sptHiallv designed pro)ei lors tor student viewing. The 
projeiiiirs are desi^>neii toi simpio ofx>raiurn and enable 
an eU'meniar\ siudiMit to usv ihe etjuipnunil without hav- 
inK <'ver to loui h the lilin. 

6. ReiordinKs available on thsK rtuords, which rtiay \w uved 
eiihor in Kft>up msirut lion or irniivMlual study. The use of 
earphones aloni; wiih \hv record player will pr<»veni the 
siMind tiom (iisVratiHVK oihc»r students. 

AliM)>^ vMih tontoir) tor immtuJiale needs, faculty >;rou(>s need 
lo work iov\ard t})e developmeni on a lons^anKe b*lvis of a new 
lUTfiiulun^ mot a vNateriuj-cjown or tradinorial iurriculum) de- 
sl^nei^ to jneiM the 4Mii4M>;ent not^ds ot all studer)tv The content 
tor the fU'w (urriuilum shoukj be tarehilly rdentitied by faculty 
Kroups. and the concomitant teaching aicis antf reading mate- 
fial should be punured or dc^c'lo|M'd at vocabulary and iniere^^t 
levels suitable tor vt)uth of varunis ages, talents, and abilitie^i. 

'\<ldiiional practual sugKc^siions hit teaching proc(»dures de- 
siKntuj to improvi' rhe ctuality of tnlucaiion tao found in the 
averaKe. v%i*ll-sio( kcuj school library urulcM the topics of team 
teaihioK. un^radt^l classrooms, simulations, instructional innova- 
tion, and so on. Mso, almost every professional journal contains 
rcMeten<es lo multi-eihr^ic materials, newly available clastiroom 
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vtnv iiMthms AW sprM>»h nuuli'K tut pvipiis. hMt hiMs should 
nm^vtkt'fs m,i\ lUti^r .1 on \ho l),isis ol his l.u uhv K^.mv- 

;pt.n !uiv Inn simuMvmos *iu> As a ]>r.v* lu al maiiri, 1ht»n» \hv 
iwwhri xaxiU] ivvpi^io* onl his \i>t*v' iintliM a \ati*M\ o! i oiv 
iliivo^^^ * 4*\HMn})oianrnus * oiv\*Msaiion oi pinso and potMrv itsui'- 
jnv; i)vt»i^ l1^l^M1 rauMulK lo ih** pla\haik loi pionvinc KUU>i^s. 

iMiunt unions, \»u!tvral paHvins. oi rratltnji oil it) oidtM to htMvmo 
awan* oi his vmn spriM h * haiaiUMisiu s, II VNould bv ^^ lominond* 
Mo oxouisv \o\ U\o i>i ihMM* loathiMs lo vvoik lOopiMatiwIv 
^ind tt> t irtM i onstiu* \hv to* tyiduVKs oi (\u h axhvt. 

l)<>\i»lopmiMilal spctMh |)U)>;i.h)is tot stud*MVis slvoukl bo a pan 
ii\ rhi» ionnnunn a!nv skills a( iMt\ of most st hools, Sinci^ spiMM h 
paiivins MO hmuvxi in <miK *lvildhooil. an\ sn^)^(^snon In tho 
MMtln'f Oval a thild's vporc h paiinn is v\ion>» nvav prnvoko *i 
-.IM1SO oi iTUsManon. li should bo oxplainod thai ihi^io is nioro 
ihan t>n<' lni;lish lai^Ku.i^r si\U». il^ai in addition to "stahdarti" 
ln>;lish, ihvii* rs also a loinial st\lr and. moio ini|M>iiant. sovoral 
n»siii( \oi] vi\li«s idialtn Is). 

Hon* ait^ a U'w suKK'»^"»ii*>^^"» *<>^ ^''^^^ toat hiM who is c onci»rned 
at)oiit sptMH h ])rol)kMr)s; 

1, Botofo «oinK into iht* dassfoom. tape an ott-tho-mord 
ion\tnsatii>n to dtMiMnMfu* what yvuh spoiuh u\\o is, thiMi bo 
i ait^Uil that \ uu (lo not talk too iasi m \ho i lassroom. 

2 liston to iht^ spiuHh habits an<l pattorns oi othi»rs> pavin« 
partiiuLvf attention to tlu» ditlcrt»n< |)ronun< iations ot so- 
lo* led wofils. 

i Mako uso ol a l^jpo ro<orilor in your classroom to holp 
youngsters v»ind voursoll) boioino lamiliar with thoir own 
spooih pattorns. Discuss th<» Munny ' rt»sults trt^oly. oponly» 
and objiM iVvoly. 

4. Limit oral instructions in tho classroom to simpio tornis un- 
til \ou havo dotoiminod tho gonoral un«l<»rstanding lovol ol 
tho studonts in tho t Uss. 
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Put mmv iMiiphasis on hstivnmg ijt giailc lovt^U, Mako 
i>i tin* hvHMVJTi>> })<)nks. whu li iiivoKr u\ulin>' a 
Imak whilo liMiMiiiix i«J a rtniM(Jrn)^ of it, Ihis allows a slU- 
tii»ni Id \luHk his own ^lMl^ln^ anij pionunc vation wilh that 
ol Mjtnruni' v\lvv) krvows iho \\v>rvis. Also, tho ttsuhiM nn>{hl 
iHon !ini>riJ his own n^H^ln^ toi thi» samo oumciso, Slu- 
dvMiis who havi* iJilluulu m lOMhnfi, boronu' nioio inttM- 
vsmj in riMviuiK OviouKh this li'i hni(|ijt» biHaust^ they arv 
abU* lo untliMstarul iho stoiu»s t)i iiitonDalioii ihoy arr road- 
ui^, Tho ifioujiog will iviiHle iiuo \ho bat kKrouiui and 
vvivntuallv out of ibf pi(tijrt\ 

uss st)unils o\ prvniod vvonis with yoiii sludotils. Illus- 
trato how a Kivon won! ma\ l)f puinounnMl with a vanoty 
ot sounds, \1akt» lists (with vour students) of wt)ids that 
sound duii»nMit, 

Constantly ^or as oltiMi as possible) share vvuh your pupils 
examples oi ft)isun<leistandutrts tiateable lo a niisperc op- 
tion ot what was said. huinnaKe them to en^aKo in the 
same eieuise. (Some vears ago, the writer observe<i a 
teaiher repnmand a student tor spelling the word 'Syca- 
more," as lullows: "syiamo/" VVI.en asked how she had 
pionounteil the word, she was indi>»nant and r<^plied with 
emphasis, "just like evei\(>iu' i^lsi- does— svi ainol") 
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TEACHEK-TfACHER RELATIONSHIPS 



um\ in \hv (Krv to-tlav sihool louxmw A\umh\vs .vv tvpu ally bascMl 
on hi'UvU. oxpiMunm^s. aoii inlt)Mn*Uit)n hvUI id be uuw Whon op- 
porlunitu»s Un protvssvon*)! (»x|Hnlvn\o^ hi»lW4'on t)Lu ks and whites 
in si^Rrogalivi Mh*>ols m'lv hniitoJ, U\M hvt iiltitudcs t(>w«ir() pro- 
lessional (oIUmk^***^ *Hii>ihiM uuv f^vwviMy woro not bascMl on 
TvluibU' intof motion, btjl i)n slorootypi'd idontirKations and ovor- 
giMUMali/aiions, low trarhius anonvpiiul to oxanvino ihoir heUoh 
rniit^illy and lo^ually. As a result, many reasonable teac hers re- 
jeettMl a rational analysis ()t tl)eir racial attitutles. It the conflict- 
inK attitudes and thc^ rc^sohing behavioral patterns oi racial groups 
are not recon<iled, attempts to refine working relationships will 
be sutlc»d. and each group will find itsc»lf isolated from cM<h 

In attempting U) integrate a dc^segregaied UMching situation, 
black and white icMchers should continue to dovelof) an attitude 
of acceptance of each ovhcM as [)rofessional colleagues. 

1. Work together on cornnn^n problems of mutual imerc^st. 

a. Develop approachc^s to the tcMching of reading to re- 
tarded stucients, 

b. Develop a unit in arithmetic, social studios, science, and 
other i ijgrses, 

c . Plan < c ase stucly projcn t basc»d on the learning prob- 
lonis of selec led students^ 

d. CoofM»ratively plan a teac hing unit using teams. 

2. Strive to develop, through occasional frank discussionii of 



j)roh*^Moriiii insi);ht .mil j)oisun.il un^^muu1l^ln^ may ivsuh. 



IraihtMs shuvild m)t assume ihat an iivtr^ratvnl woiking rola- 
tit)nvhip ^r.l iumv inuvvinhati^lv, noi nHduIiI ihoy assume anopl- 
am«» b\ all iat uli> mt»nihi'r\ vmII imm ixiur. Uo\ every black 
H\u hi*r )s aiiepiinl h\ all nthr^i hKu k lisu hiMs, rror is every 
wiiue lea* her aiivpted In all other white teachers. AlthouKh 
M>me pt'isoii^ are sUm Ui an ept i oIleaKues ol a tiilterent rai lal 
j^nnip. olhet leathers. l omnriVteil U) their pn>lossu>n. put basir 
eiHHonmiMVtal arix) i vjliui al ilitlereni es in proper peisptn live. 

\t iaivnol be over«Mi^phaM/r»(j thai I^^H)ler^ ^h()uU) wt)rk with 
a membei t>t anothi»j lultural and v)r raiial idenvny on a sus- 
lamnJ bavis PrrmipaK mu^i assurive responMbihty lor assisiin>; 
leaiheis v\ho air in the nvir'iontN lo plan their work with other 
li»aihpis in Mjt h a v\a\ ilvat il pr (nuie> opporlurvity lor imerai- 
lion. In so ijt)in^. leai htMs niaV become better acquainted through 
!hi» f oopiuativriy planru»(l work c^xperu^rv e, 

It IS essential to a\oni teriam cluhc**-. partuularly those 
whub white AnuMuans ba\i» tlc»vi'h)p<Hi in then previous white- 
bkuk fc^laTionshipv h)i i/\ainple. the i^xpression, ''you peopU*/' 
Ncn nis to imply that l>lacks ,vto not a |)aii ol the total >;roup. It 
also makers rvuli^nt thi» v\hiii» poisons inalMliiy to rejjarcj the 
minontv Ktoup pt^rson as an miiivujuaL c^vcmi though, more t>hen 
than not, winters lio not i o/jnc /ot/s/v internl this ni(>anmg. On 
quite* anothi'f plane*. l)ut Mm})lv to make the* point , teat hers have 
probably teli a sense ot rescMitnuMM whcMi a |)fin< ipal refers to the 
Ui ultv as 'vnu |M»oplcv/' a term wim h separates himself (the good 
>»ijy) trom {Uv rest ot tliose pr<sc»rvt itlu» had guys). 

Prelatt>r\ statenu^nts suih as, "I know you haven't had ad- 
vantages, but ' are expressive ol a patronizing attitude and 
intfilv that the white* tcMchers lec^l superior. Such rash or un- 
mindful commi^nts coulcJ negate the possibility of developing 
l>leasant ancf deepc^r intergroup uncfc^rstandings and relationships. 

There will be fisver mcidents of bruised feelings if teachers 
can bring thrmsi»lvi»s to acci^pt inadvc^rtent slips as simply that, 
particularly in the early stagers of the developing professional re- 
lationships. \tany who cntencf tric»ndship and respei C to the N<»gfo 
may be called "nigger lover" or "lirule Tim." The Negro teach- 
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fu lo Toni'' Di )iist plain ' vvhui' InikX nl^K^M/' I hoso but 
UHv iho ovprrssu>ns Ih.U hiindnMls o! vtMis ul se|)ariition hjvt* 
l>r<ni.shi iipui) inini)nlv iiiul iii.i|tviitv ttsuhns wht) tulk iMih 
oUuM but i]o not ( ummunu Ihis is u ti.r^u trmin^t.intt* and 
sympmnKiiH »)! an ailing soiioiv. In timtv, hovvtwi. it tan bf 
iixinnfiMi thnui^b i)|M»ninindtMlnoss. )^t^ivuino atttMivpts »it trnthM- 
siantlin)»> siippuit a\ u)nniHnnK pit)tt»ssional attitiitlt^s. and a lot- 
u^niiion t>n th*» part n! to.ichois tbat slips ot t iir but drt risiso 
in Irt'tjutMH V as t^vpnion* t» is >>aintu) in nnatioivship Matiintv 
vn this artM ol uuoiptMsonal notations will lio d<Mnt>nstratod by 
nndcM stand rnv; and insight. 

Siibtlf <npii»ssic)ns »)l bnsiiliiv oi liisiointt'sios, su<li as i^nor- 
inK a KMHMin^; at tlu» bo^innin>; o\ at tbc* xiosv ol tho stboDl day, 
pfetondin^ n»)t In soo a tn-wtMkoi in \hv halls, u\ dolibtM- 
iiioly igntvttnK a quostion. must he avt>idtMi Otboiwiso it will bv 
ifii|)usMhU* to dt'Vflop. maintain, an<J do^ptui prolrs^ional. •is 
wril as |»ood human irlationsbips. When discussini; sUidrnts with 
uihtn ti\uht»rs, toivt to tht» studt^nis by ihe nanic»s ^\\v^^ to them 
by thoif pan»nts» and avoid iho use ol lirst nanu's of other uwh* 
ers unless invited to use thenv 

VVhilo potipU* in the past have eflfc lively— OfHMily or 
toveril>^sub|u>>ated rat lal minonnes. Howevoi* the white teacher 
must understanil that today he is working alongside the twcMHieth- 
itMiiufV mimnitv iM^rson on an equity basis. It the white teac her 
exjKHts delfrence from bib co-worker, he is in for divlppoint^ 
ment. Ho will not receive it, 

In summary* the while tc\uher is a person and not a myth. 
In this respott the behavior and tbf atiitutlo of bkuk Americans 
is changing much more rapidly than those ol tbc» white tc^acher. 
from the inspiration of such leaders in the* intellectual t»mami- 
pation of the Nogro as W, B. DuBois» Carter Woodvon, and 
Martin Luther King» (he Negro first changed his corporate image 
within the Negro minority and is now changing his image within 
the white majority. He is sharply rechiseling his profile from that 
of a comicaL laughing, irresponsible clown to that of a patriotic, 
resfmnsible. hardworking citi/en who regards the white man as a 
cultural brother and not a great white father* a Mr. Charlie, or 
an economic enemy. The change is persistent and evident. Teach- 




m ot all KH i.il uioniitios aro bt^und togoihor iii tho leading edge 
at human iniofai tiun and in situations demanding recognition by 
the ihanging (>at1erns ol the MKial order, the Myundne&s and 
integnry of teaching, therelote, will be determined in large mea- 
sure by the surt es> whu h blaik and white teac hers have in es^ 
tablishing mutual protessional and persorul respcn t* 
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TEACHER-PARENT RELATIONSHIPS 



I n any mHooI, iho ostablishnHMH ol »i sal islai lory patoni-u\uhor 
tolaiionship is a runessary basis upon whuh to buikl paronial 
xontidont t* anil rospiht. Whoiv thi* tisu her and parent arv of dif- 
tt»uMit raiial and lullural barkKrounds. xhv nc^mi tor a harmonious 
working relauonship takos on i*von Kfi^^^*' impoftanco. A leather 
who ha!> a dt^segrvgaied/iniegrauni* ilass i^ivs many soiial, 
emotional and psychological problems in alleinptinB to create 
and develop a ilimaie tor ettet iive teai ber>parent communira- 
lion. 

The leather, educated lo look i)eyond the child to the social 
and tHonomit londiiions trom whic h the child comes, kncjws that 
no matter how acJecjuate the curriculum, how many and varied the 
materials tot instruction, how aiiractive the classroom, or how 
competent and understanding the administrators nwy be. these 
are mere instrument aiion anci structure for educating the child 
He also knows that these do not, and cannot, function effectively 
in an atmosphere devoid of opi^n and realistic communication be- 
tween teacher and parent. Nor is it realistic to close his eyes and 
rationali/e that the child's scKial environment is not the provirice 
of the teacher, but the responsibility of scxiety. The effective 
teacher is both a social and intellectual leader, a member of the 
society within which he assumes responsibility for change. In 
view of this, a professional commitment to teaching begins with the 
teacher's acct*ptance of his share of responsibility by striving to 
establish wholesome teacher-parent relationships through open, 
honest, frequent, and pleasant (if possible) communications with 
parents, lo the end that the < hildren whom he teaches will be the 
thief beneficiaries. The establishment of a satisfactory relation- 



ship wiih p»irvnN ot aiiothor uMv b,uk«round iv ii 

ntHoss^HV basis ufH>n whu h to build pjnMiMl rofVlid<»n(o ^iiuj truM. 

Teaibi'is want io ktun\ whorv tv) bv^m. A pr.utual •ipprodih 
vivouW be to lonsiilor th<» tolKming KrniM.il statviniMiis <i)iHoriv 
ing })drmts of both whito and n4)in%hi!o lultuully and oduc ation- 
^illv dtvpiutni pupils. 

1> t hildtvn stnrnK nioti\»<tu)o ond loyalties to their lanv 
ihes and iheii cultures Here is where they belong, where 
thvv are led and i.ued Idi . and where they feel t om1ortable> 

2. Parents ol d<»privetJ c hildren have been vi(>wed as h.ivinK 
little vonsif uitive help to oiler lor then ( hildien. While it 
is tru(^ th.it man> par««nts who then^'lves lack formal 
traininK cjnnot aid in intellectual tasks, these parents still 
have a tremendous intluc^nce on thc^ desires and ambitions 
or then children. Parents of meaK<T educational Iwck- 
grounds have often developt>cJ a grc^atcT appreciation for 
good schooling In^cause tbev now know its rc^lationship to 
responsible positions. And These parents can motivate and 
encourage their children; they can instill in them an appre- 
ciation for good schooling. 

V It the tc»acher is to be* succc»ss<ul in getting the homc» and 
farniK to ft»intorcc» school, especially in changing habits and 
attitucj<»s. he must imd ways to improve ancJ strengthen the 
tamilv's concern for their children s education and their re- 
lationship to the school, 

4, II the teacher or school trie^^ to educate children wilhoul 
contact with parents, the* chances fc>r success are limited at 
best: howevt^r. it parents can be encouraged to show inter- 
est and can be givc»n opportunities to cooperate, the class- 
room instructional program can be more successful and 
certainly more satisfying to both teacher and pupil. 

These staic»ments imply that c»ffertive. mc>aningful communica- 
tion itiust be achieved and that an understanding of the roles 
and problcMiis ol the* home and school rniist be dcwlopcnj. This 
can b<» cJonc» bc>st by meeting parents lace-to-face. But should the 
teac her go to the home or should the teacher invite the parent to 
tht» sc hools 



MinpK wniiJinl naU» \o\ i oii^iiiviiiii .i1u:>n) ivflon «iMs r esults^ 
Iho novo ni»n sn)iv ih.n iht» ti\u htM w.inis u> know ihv paioni 
botii'i so ih.n roK''<lHM ttu-v n^.w })l*nvvva\s to help th<^ t hilii On 
ihf DihiM h*iiuj. ihi' UMihiM miiN pti^kM in tho p»iii»nlis) tho 
opiion v>t iniMMin>; Vlu- irMrhoi mJvov)! t)i •ii tho h<)mo> An fX* 
piosMon I)! initMi'Nt on \ho p.ul *)! \hv u\uhoT makes iho paroni 
UH'I iKii he. irH). hjs pan rn th»* (hiltVs iHlvuatiun. Mi^ennKN 
ni.i\ be planned uuiaulual paients; howevei> at lirst, all 
paienis nnght i>4> rnviteil i*) intormal discussions built around such 
topusas aiiiwnes in ieadrnu> ^»*'I<1 ''^P**' ways in whii h indi- 
\idual patenis c an parmipate in thf ir AhildienN m houl evpeti* 
erne. In this was parents are piovaKnl the opportunity to be- 
vomeaitiuarntvd wiih the leather antl i>iher parents with toninion 
^oaK. 

When h*yiiie visits ate dm iiJed upon as a miMns o1 developuiK 
turiher the hx)ine-si hoi)l relationship, a niessaRO should be sent 
to the pauMVi suKK<»stln^ a tiini' wlien the teacher lan visit and, 
It neu'ssaiw asking toi a suggestion ot a nioie convenient iime. 
Another, and perhaps more etteitive, protedure is used by many 
lafRe urban sifitiol systems, h talK lot the employmen! of a 
•\ihool-iomnvunitv ageni:'* Although the responsibility of ihe 
.im*nt iJoes not diiettlv involve the classroom teacher, the agent 
neveitheless draws parents closer to tcMtheis as a result of his 
liaison work. Such a perst>n is otien instrurnonial in helping to 
break thi» l)etwi*en parents and teacher. Teaihers may meet 
paionis casually in the agent s workroom or they may accom- 
pany ihe agefVt on one of his fretjuent homo visitationv 

It is important in hofiie visitations that status differences be 
minimi/ed. The tc^acher shocild avoid assuming an air of super- 
ioiity and patvinalism. The teachei should find an area of inter- 
cut whuh puts the parcmi at east». A word of caution to white 
tc^achers comes from a teacher in Detroit: *Se<?k out parents, and 
find goocf things to say about their children. But don't say, 'Vour 
child laine to sihool nice and clean' because that's the most 
patroni/ing thing you can say to a Negro/* 

Long, drawfi-out conferences during which the parents sit 
and listen while the teac her talks on and on about Billyhs strengths 
and weaknesses, what he needs, and what he does not have, are 
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roufi^Kod in t.ilk lh«> liMrhoi sIvouKi noto thou lomnicnts .ibou! 
tho vhiUfs MYtoivsts .nul ovpoiiontvs, ihe |).iMMits' .Mnliiiions tor 
ibvlii ^invl his past si hool h»Moi\, Sinu> tho homo, as woll as 
iho Mhi)4>K IS all iMlut^iiioDal aK^'n^v. tho oprmoDs ot (xuonts 
shouW bo iospo<l*>i), anij t>» M)ursi» (xmoiUs luMjuontly oUor vahd 
tiviiiisms aoiJ holptui sUK^ostions l\iroi)ts and loachors tOKOihor 
l an Kuivli* thi* (hild l>*Mtvi than i\uh tloihg n aloniv 

IvMthvis Will iiml rlir Uilh>vMnK *»iiKK*'>i>ui)s us4»tul id pTo|)aniix 
It) visH iho b^)mo a> a nioaru ot sironmhoDiii^ iho bond bolwoon 
si hodi and homo, loachoi and paiont. Alihoii^h itviny of iho 
pUHOiluii^s ha\o luvn usod btMi)iiv ii will bv usot\il to ronsidor 
th«»n^ oiu V a>;ain in th*» liKhl ol antu if)aiod i)ow oxpor ioin ov 

1. Si»ok iohal)lo intorm*iMon m a prolcssional nvinnor about 
ihr ihild and his homo lunditioos Irom provious tf>a(hors, 
iumuKinvo rtMords, tho prio<ipal, .ind disc usMons with ibo 
i hild himsolf. 

>> Stud\ \ho v\oik habits ol tho pupil as wt'll as his work. 

is Colloit samples ot tho pupil's homowork. an work, losi 

papois. and >o on to do<unu»nt ihe- siudont\ strc^n^ths and 

\\*MknoNS<»s. 

4. Plan ahiMd ot un^o what points you want to discuss with 
tho pat ents 

5. Plan voui m^bnMkiM su that \oui < oivvtTsation will ^ot oii 
to a uood Stan. Plan to ask about othor c hildren in tho 
lamily, how tho nrw job is (uming along, how to rai^e a 
voKotablo KardtMi— anvthin^ but tho wt^athor! Tho point is 
to fiot thi» paif»nts staitod talking alK)ut M>mething that 
intoiosis thorn, 

6. Plan vour closing lomrnonts. Con verMt ions are occasionally 
dittiiult to bring to a closo, so arrange to summarize your 
agroc»monts and plans tor the ohild. 

Alter makmg those preliminary plans, the l<»acher should: 

1. Send a niossago (oral or written), to the parents that he would 
like to meet them at thc»ir conveni««n<o either at their home 
or at the sc hcwL When this invitation is given» the teacher 
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,^ A^bMvipi In iIh* f>.urniN Ml hnmi^ »>i mIiuoI) vMih lilt* 

< |)n*Nvnt |)u! du nut tr»hj\r^ lx> ihi» iMJvnis i! ilu» 
I illhi i\ |iii»viMVi . M)iVnMnni^\ i (nlrluMi )v«ut' h) work, I 

sh\r\i\i\ ihil m)Yin!i'»ii In in* ,i\,nl,llili» li> llu^ hi'l 
1 I pi >lonn\; ihr» huni v|,i\ 

Twt)ni ur IJiM* V»HU luin«) Id ktVoi k ti! lh«* IfiMl! ijtltlK 

hvisi' \n rhoin;^* \n\ii rntiir »vppit).u h. I)u! iId iint 
tiuin; ih»it \r)u ,rMii Un' pjiiMiis Iv.ui* in nMUDiun is lun^tMn 

Wnlrjx il \tiU iji) Mill I OinnHMin \iHJl ultMS IM h'fins 

rhi^ p.irtMiK t »Hi nnil»M>!.inil. \i)ui !im<» mmiI ihoiisi is 
S i)i)stM\f ihv sr)4 i.il .vnnMulu»s wiihinil making i|u' p.iHM)is 

ti'fl ill .il i',»s«' \i< rpl p.Hi'nts ,is !|n'\ ,u«' ,Uul th) fio! U\ 

iiu»s,- n»)! ti) \in\\ liknn; Iht* jMin^,u\ ioniiMn is ih«* 
4 lnl»i s ui'lt.iii* vnIuii I .m In* diim* tin Iviin lli.ii is vvithui 

\nul piHMM 111 I III 

♦* As a luir «»1 ihurnb. ol)stM\r .i M'h-nnpnsiMl limn o1 lilu 
uti .nn uHi o i'\|il.)i).ninh ot ilvr i hilt|\ v\tHk. It v^hj 
niiiM- jh.il) rnu WDiijs mi um- .isjunt oi a iniinTs vvoik. 

\un will liki»K l«)^r» vou! lislr>iUM ilt\ lMi»»iin.l* suMUMiint* U) 
a l\ir..; )'xpl.nv.iin)i) on a tofin vvhu li \nu tin not iimloi slaiuls ) 
r iM.ili I»» t»iik jMlrhls Ini lli» lufipM ih.HI U^iftv i11imil«»s 

uivli'ss, ot i l ilt unis!an« <h tHhiMvvtM*. 

I sr iho iliisiini ioinimMns pLinniMi it>f aluMiJ tii luuf. Ou 

Ihr nnpiMi,!!)!!^ t)i ih«' intufin.il ii^l.iiionship i.inni)! \u* ov<m* 
i»niph.isi/r»j il p.iM'iUs i»\hilvn sonu» huNiil«n» it tould \vt\ 
.1 irtliMilun i»i iluMf ovMi iit ,ipptiif)tini*f>t .ind p.nntul t'v- 
pi»f4i»iu i»v in vihiHil lkiM<,illv. p»iii*ins itinsitii'i \\)v M hotil lis .1 



MHitvv* ut hi>|)i> lot \htn} % hiMirn. Whirrs |)aiiM)!s iiuiiiMsUinil wh.ii 
iht» M huol IN tuiti); to ilo luT ihiMi » Inhiicn, Un^ imii rh.u 

Ihtn A jn Kt'nuiniH\ \oh ni) thv uw, hiM »jni| the m hool tu punitl** 
ihi' skills nvn»ss,n\ U) M)p»> wiih \hr ni»v\, niiyn^ vi)nv|)liA s«m u't\, 
thovi inh'ji»st, iMMhuM.isni. .h^iI * oopfM.ition i .m \)o vnliviod. 

nv)i hi >i hii!i> ii>i]urMinv; .in ap|)»)intivuM)i hu >i hoiiu* In 
stiih \.isrN. \\u^ ,mj o! s4hMj \\r»rkri, \jsiiii^ ivursi*, iDinnujnitv 
^igiMVK or hiMlili uMi* uil iD.n Ivo so uiuni Ihr Iim* hiM n^,,^ 
iViVO \*sHul intornutrun Mum iju'sr pOi)()hv Ifi'HiMvntlv \hv\ ]u\r 
Ahi\u\\ i»si^il)lishi't) f.ippivii with pjii>rvts 

An .ulilMM)iVi1 nuMTis ()! in.ikinii luot.iit is iliruu>;h }hv p.uiMit- 

\\t)ik, lnl,iv\s. jnii ini)!ii'\ ilrm^N, liowi^vi, r»itrn rJotiM pumis 
who v\ant to knovN moiv .ibout thi^ s^nooL II, «juiin>» tinsM. 
in^N. li\nhiM\ sn^k v)ui pau»ni^ .i^Min* thnii thr\ ,i\v vvi'Kiiivn'. 
imHi* hjiihoi tont.iits vvith \hv sihnol. .irnl i>xpl.un thf iiimu.ums 
ot \hv P] \. thi'v i.Mi Im»kim to ,s!.i|>]fsh .1 KDoii rc'jjtumship vMth 

p.lU'lVts 

IMivnts, on thi' v\holi\ .nvxious loi tluMi ihiMii^n M ilo 
P.iiiMits UMj.HK v\.im to ioo|M'r.ii,\ ,\tu\ wUvu toopiMJiuin 
IS sffrnihuK i.ukuvu. it niicn l>i**»iusr' imm'mIs ,jo not unclfi- 
siMUi him ihr\ I. Ill hi'lp l\iiiMirs un In M\|HntiM) to i;ivi' tht'ii 
nu>pt»i.itH)n v\hiMi thov uiuicrst.nuj wUm ihv m hot)l is irv- 
inu To tlo 

l\rii'ivts .inii tf.nhiMs ,110 hununi hi'in^s lonliontotJ on rvorv 
siiir with pN'ssinv* piohlvms oi «i,iilv liMnu in a tompU^v anif 
ionfUMn« worM X khmum uniKMst.inijin« ol csn h othn's v^ork. 
tMnoiion.il Vi'nsions, .inij fispon^ilMliiu's m the imIim.iiioii ol \bv 
xMii IS lUTuJvii to iic>\el»)p nuMihil tu<st mu) coofn'Miiun, h'.u h- 
fis an*i p.iirn!s hoth lu'iu'lit itom cncHtivv hoinr-sihcHil iHaluHV 
ships: hovMHi^f , th.. . hil<)ii*n .irc» \hv i hi«M ImmU'Iu i,iiios. 
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TEACHER-AOMINISTRATOR RELATIONSHIPS 



Tht* exiiMM to which .ulminist raters and to^< hiMs woro Tos|v^n- 
siblo tor provKlin>; l(\uiorslTip in t^ttin*Mvoi> dosuKri'),atin); itchoolb 
in tho iittros. mxiios. and early si»ven!i<:s h(>kli> true in the pro- 
iObs oi nV!Ortiaiin>» iht* desugre>?attHj sihooL Many who woro in- 
volved ii^ the earlv days ot dovesregatin>; sthoolb v^ere reluciani 
lo discuss It openly for fear ot reprisal or f<»jertion. Studies of 
*iihools whuh pioneered in desegregation programb indicate that 
the most important factors were the nature ot leadership pro- 
vided by the administration and the quality of teaching performed 
by the teai her . 

The school administrator Is influential in accomplishing 
Mhool integration. He must be willing to pariiripale actively in 
bringing about educational change, to be a comtant morale- 
booster* and to be the voice of social conscience. He must be- 
come totally involved as a person, as well as an educator, keep* 
ing in mind that the ultimate goal \s to develop an instructional 
climate that will maximi/e educational opportunities /or all 
iiiildren. 

An important consideration in the preparation for and imple- 
mentation of integration is teacher morale. If teachers in the de- 
segregated integrating school are lo accept their role in removing 
the traditional barriers which have impeded educational change, 
administrative leadership and administrative backing are vital 
In times of crucial change, teacher morale may drop unless the 
support of professional organizations and the school administrator 
IS plainly evident. Every teacher needs to be accepted* but the 
black teacher who works with a white principal or with white 
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chikinvn, wtuMo ho hus bvou heriMofoto. fools this 

nood ^»voii niv>n» kt*i»nl\, 

lntojji»urfT)> ihv vioso«ri»Kaioij 4 kjsMiM)m plat os )4roat tlomandj^ 
oil loarhois. Hi^h proiossionul tv>mpoltMKo js os^ontial to ottboi 
iho ps\vh(5logM al iiml oniotvonal ii»nsn>ns. Tho ioarhor> boforo 
anyono olso, rot o>ini7os his pTOtossiornil tonvmitmoni and whether 
i^r noi ho I an lultiU tho iDiiifilox domunds ot TeachinR in a de- 
sOgroKatvd > imi»>;rutrn>5 sihuol. It liis pOKvpiinri ot himsoH sug- 
gosts that ho iannot tultill thoso roquuomonts, ho is reluctant to 
anopt avsi^nnionts whuh iioTmnd wido vorsatility biname his 
sOiUivt\ IS |ot)pardi/od. It ho tools that ho can moot tho roquire- 
monts. ho js qinw hkoU to bo an otu»tiivo toachor in any cir- 
lumstamos )oi) insiHuniv, ihi»n. tloos not ofnorgc* as a tactor. 

Trust IS a basu mRrodionl m tornvin^ tongonial relationships. 
Culturallv imposi>ij taboos v\hKh havt> boon instilled in both races 
are iho nH>st torniidabk* barnors m builiJing a relationship based 
on tfust. false gonorah/ations. founded on incidents selected to 
TointoTiO tho stort*otvpo. are additional deterrents to good human 
relations. Iho truly prott»ssional principal will aid the instruc- 
tional piosiarn m his sihool by indirectly assisting teachers of 
ditterent vultures to find ways and means of establishing mutual 
trust and tontuionto. Organizing tho faculty into small mixed 
diMussion groups to studv \ho school's instructional program, to 
idontV> probloni art\is and potential trouble spots, is one posi- 
tive step v\hKh the principal should take. By working together 
and by toiusing attention on pupil needs, teachers will begin to 
have doopoi understandings of persons of other cultures and will 
gain insight and understanding at)Out eac h other. 

Administrators may gain a better insight to the problem of 
tea<her tompolenio in the dassroom if they understand the 
gradual changes that have taktMi place in the curriculum. In the 
thirties and forties improving the mental health of students was 
emphasi/ed; a desegregated integrating school will need to re- 
emphasi/e moiual health if socially prcKiuctive people are to be 
developed in the sc hools. 

The fifties and sixties brought a demand for a new emphasis 
on intelleitual development and the frtnnfom to learn. The mas- 
tery oif the disiipline and the use of discovery learning techniques 
were stiossoii. This \od to an tMiiphasis on developing skills of in- 



KoihiM. ihi»\ \ An i4)nv()*vl pul)iish(»ts wiiiofs \o ptiulun^ sun- 

Am pioirii\uv whu h siiv;>^i^sis iluvi ihv \r\o\ ot •uhuMMmMit 
tit ihihJ t an ho rjiN*»*i Nhuuhi In* rvplouHi Prinu|).ils >hoijl<j 

whnh bvK«n with »liMiMnvmiiiK ^tuM^Kilvs chiKiiPn possess, m- 
shMil *)! inY|>u\in\; upon thvu si.iils a puMonct^utMl nunioL sKnv 
ItMinjiru vU»nN iroin iiuin *.ius('s. s\h h as poot sluHv h,il)iis, 
i»niu!jn!uil v'vpiM.)iii)!is. pafiMital vxpo* i.uions, Ku k o\ soil < on- 
thloTUiv hn\ vshM^nu n'.uJinv; nMani.iliDn. lack n! viMlval 

lat k Mi nnanant^n, anil, nl unnsc*. pooi Hmi [vin>*. I htMf 
Is on ihi» iVihvM h,in(). i^xuIimmi^ vvl^r^ Ii invluairs thai, v\tlh up- 
|uopn,uvK ii»*M\;n»Mi v/iih aliDnal prov^ianis, th(» rl(»!H iimu irs «)! 
inJuialionalK lirptivotj (hihlti^n can in* omo. 

Insiru^ tmnal liMdcMshif) nnjsi In* fuovuircl bv tho pnru ipal lo 
.iiij in l}u* ri*'vi'h»pin*M^t *)t tu^w nuMhcHls ot instiut turn (losi)*nt»il to 
uMiviK pupil ili»tii icrvtu^s. h»at hiMs have* laith in their own tapa- 
K\\\ to lisuh arul in ahilrt\ ot thiMr pupils to Usirn: thorotorts 
ailfninisifaiivis shouM niakr avatklhit* lo tt»athfrs materials un<1 
!vsoufM* iHMMvnm^l ti) holp thcMn li»ain more* ah<nji thr ( ultuti^ ot 
tMhnu Ktnij|)sthev will (>*• t*Mi hni);, 

liSuhiMx an*) aiiinmisttatoTs nujst tully intt)ftn !hi*msi»lvt»s in 
a nuiliiMMhnM scttinK o\ \hv social si^mtu aire c ot such (oncfpts 

UHO, latisnv. vMhnott»ntrism* prf)iulito, disc nnnnatinn^ so>»fo- 
>;anon. t^^•sl•);lo^atlon. t)laik powtM, intc^Hiation. pluralism, and 
so on. Onl\ ihon tan thrv undtMstand those toncfpts in their 
Tiuo p*»rspo*tiu» %ind .iid rttc»(ti\eU in ijinisin« solutions to the 
pn>blems aiisin^ out ot the* social hiisap[)lu ation ot thi»m in the 
past. 

In order to iK^seKU'^ate tht» integrated sc huol. human ri"lation- 
ships must pertcMved from a brt^ader persfMutive than from 
one's own tditterent) class f>osition, When teaihers amj admin- 
istrators artepi children anil ttsuhers ot other ethnic* groups as 
individuals, thc^ stage is set to engage in the dialogui* ot inte- 
gration. Contirnjing edutatu)n for teachers, therefore, should be 
appfuaihecf in a manni*r that will challengt* them as indiviciuals 
as well as at(i|uainf them with the problt>ms they will c»ncc>unter, 
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Pi Umbdd ThcMa soltHit>d thv topus. rtHruited the 
.iuih<m. ediunl \hv mjnuscrtpTs. ami p.nd tho honoraiia 
tof ] asibiU ks 14 through 20. 



Thi>» book and oihers m ihr mmu>s jri> rnadi^ a\»iiljblo at low 
losi thuHish thi^ lOniTibution ol tho Phi Oo\u\ Kappa t dmaiional 
foundaiu>fV established in 1%fa vMih .1 bequest h\ George H. 
Reavis. Ihe hnindation exists to pronioit^ a better understandini? 
01 the nature ot tht* eduiaiut* anvi the n^lalion ol edu- 

taiii)n to human Wfitare. It tiporates h\ subsidi/ing authors to 
write bot>klets and mor^ographs m ntmtei hr^ual KvnKuage so that 
bemnnHYg tearher^ and the publu giMU'ialh n^iy gain a better 
under standing ot edut at lonal ]yrobl<Mi^s. 

Ihe Foundation exists thTou^h the gentnositv ot George 
Reavis and others who ha\e i ontril)uti>d. To acxomplivh the 
goals eruisagt'd bv the foundiM thi» loundaiuin needs to enlarge 
Its endo\vnit»nt h\ sewial million dollars, ( ontributions to the 
endownient ^houk) be adclressetj to Ihe Idiuational foundation. 
Phi Delta Kap|>a. 8th and I mon. lllot)nrington. Indiana 47401. 
The Ohio state I nuersitv serves as tiustre tor the Iducational 
foundation. 
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